Sarah Campau, M.A,, BCBA

Karly Cordova, Ed.D., BCBA-D, LABA (she|her) -\

Shane T. Spiker, Ph.D., BCBA-D (he/him)



Some caveats...

® We are very funny, but if you don’t laugh at our jokes, we'll
find that hurtful and it will make us question whether we're in
the right career.

e Much of what we are discussing isn’t going to be a surprise (all
you smart folks here). Instead, please look at this as a “call to
action” and “resource share” of sorts.

e Participate (please?). It will make this discussion so much fun.

e Please read all of our work. All of us have some really rad
publications that will aid in this very discussion.
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Scope of Competence vs. Scope of Practice

Can behavior analysis work in this space? Absolutely.
- Scope of PRACTICE

Setaior Arss i Pactice QOIS) 11:04-85 &ABAI
D /S0l arg/10. 10 7/540617 018 038 & o

Can EVERY behavior analyst work in this space? Absolutely not.
- Scope of COMPETENCE

A Call for Discussion About Scope of Competence in Behavior Analysis
Matthew T. Brodhead ' (3 - Shawn P. Quigley” - Susan M. Wilczynski®

Pubished orine: M4 October 2018
1 Association for Behavior Analysis termations 2018

Abstract

The §cld of behavior analysis has defined its scope of practice through credentialing and licensure efforts, However, scope of
competence in behavior amlysis has rceived ltde disaussion. Scope of wefens to adwvities tht the individul
pactao cl pafams 4 coral kel kel .. & el ity L coudacied scmmady o sy, & 48
‘acquisition program mcludes critical establishes accurate stmulus control). Given the success il efforts
nlhhvwlmnmﬂmwm‘hlﬂ.n-mhnmmmhnnqno!wmhh
fiek of behavior analysis. This discussion can darify how behavior amalysts self cvaluate their own scope of competence and
how they might expand their scope of competence if the needs of conmumens quire practifioners fo expund ito new arcas.

Table 1 Competence and Confidence Checklist

Pursue Additional
Supervision or PD?

Questions Answers

Keywords Betuvioranalysis - Ethics - Scope ofcompetence - Scope of practice

‘The fiekd of behavior analysis is growing at a apid pace
(Deochand & Fuqua, 2016). Acconding 1o a recent market
analyxis conducted by Buming Glass Techmologies 2015,
‘consumer demand for behavior analysts doubled between
2012 and 2014 alore. Fushermare, the number of profes-
sicnals credentialed by the Behavior Analyst Certification
Board (BACB) “wacks closcly with demand” (Buming
Glass Techmlogics. 2015, p. 2). meaning mere and more
pursuing, and subsequertly

decades of focused effort and are well described in the
behavioranalytic litcrature (c.g., Carr & Nosik, 2017:
Johnston, Carr, & Md Echamp, 2017: Johnston, Mellichamp.
Shook, & Carr, 2014; Moore & Shock, 2001; Shook, 1993,
2005; Shook & Favell, 2008; Shook, Hartsfield, &
Hemingway, 1995; Starin, Hemingway, & Hartsfield. 1993),

50 Mattew T, Brodhead
bty

! Deputiasnt of Caumeling. Edwcativnal Prychlogy. and Specil
Educason, Michigm Site Universy, 620 Fam Lase, Fast
Landng MI4$54, USA

? Melmark Bewyn PA USA

* Dopartment of Spocel Edocasion, Ball Sk University, Mancic, IN,
UsA

The BACB Task List and state licensure laws describe the
scope of practice in which cedertialed andor licansed behav-
for analysts may engage. Licensure of behavicr-analytic prac-
tice n 26 states (Johnston et al, 2017 see Groen & Johnston,
2009, 2009, Sor mor: information) net only helps o define
scope of practice but also provides kegtimicy for behavior

analysis s a professicn.
In contrst o scope of practice. scope of competence s
scholar-

been
et e remirsnt £ ol craleviak, ik
cenification and licensure (¢g.. Johnston et al,
& Shook, 2001: Shook, 1993; Shook ef
Campetence refens to accomplishing a tak wi

Given the successful cfforts of behavior aalyst in affecting
growth, policy, and recognition of the field (sec Johnston
et al, 2017). 3 discussion sbout sepe of competerwe, with
mkll:nullqiw&eqm’ypuw

malysis.

subsequent action.
ing and maturing field of behavior

The purpose of this article is o initiate  discussion of
scope of competence. First, scope of competence is defined
and differentiated from saope of practice. Sccond. potental
negative autcomes of practicing outsids of nc's scope of

T eview of e et ht dexrbes cmberm g andor Koemure <l
0 behavior sy s eyond e e of i atice. owever. we wongly
oy smyome in oo g snd r barmace ellrs = ek
o iy 0 readthe atcies caod w16 perngach.

Question 1. Given the current behavioral problem, what is my level of competence in

(a)  procedures and strategies?
(b)  populations?
(c)  settings?
Question 2. What is my level of confidence in treatment success, based on my
(a)  pastexperiences?
(b)  familiarity with literature?
(¢c)  available resources?

Question 3. How similar is the current behavioral problem and the context in which services are delivered to

(a)  my past experiences?

(b)  my previously available resources?

(c)  the characteristics of participants in relevant research?
(dy  the conditions described in relevant research literature?

Question 4. What is my overall level of competence, based on my answers to
Questions 1, 2, and 37

Note. PD = professional development. Depending on the presenting problem. questions and scores may be weighed differently. Scores of low or

unknown may warrant additional supervision or PD

High
High
High

High
High
High

High
High
High
High
High

Medium
Medium
Medium

Medium
Medium
Medium

Medium
Medium
Medium
Medium
Medium

No
No
No
No
No
No
No
No
No
No




Examples of Other Competency Measures

Exhibit 3-1: Sample of a Self-Asses

Directions; For each competency and each associated behavioral indicater, rate yourself on
Behav Analysis Praciee (2019) 12816-825 5 % 3 4 +
hows well you believe you can demonstrate the behaviars linked to the competencies.
Table | TGNC-A fMirming Clinical Skilks Sel f Assessment Tool When you finish your assessment, forward it to the appropriate people in your organization
. according to the instructions they give you.
¥ /N L1dons know is harmssing er demeaning i ident jen. or gendered
prfienmces, inkrests, o hehaviors . B .
¥IN L lwork withinmy " an i som, supervision, ssiming, sd study when woking witn Tone | How well do you feel that you can demonstrate the following behaviors linked to the
clients, or clients with gender o, o behaviors. competencies?
¥ /N 3 lamenge the mmm.mmmmMmlum,nmmmmm..nmummmlm.mm
Mm-dg-mdm&mmmm . » ) o E T Rating |
¥IN t#m:r bestinterests of my primary client. with relimee on scientific knowlodge mgarding best haslh snd heppiness outcomas for Hmpetencis 0 i 1 ENB characteristic 2: Specialist skills, knowledge & expertise: promoting personal hygiene
YN s in medical i ot pendertramibon, | meorrmmend ek sonand have s 0 1 2 3 “The newly qualified nurse is able to: 1 23 |a |5 [wa
el nctwark of alfimming providers.
Y “mm '"!':’J el o TaNG e e MNot Mot Mot Well Outst:2.68 Demonstrate the ability to carry out [Expected on Qualification
N 71 T ey e culehy oot TG il — dwh eyl | | COmpeteney: Applicable | Very Wl bed bath, shower and full bath
¥ NI condudt resesmh, | conduct commpetenily md with due concem for the diggity snd welfsne of paticipms, by tking care not 1 exe lude Writing skills well B weeks
TGN inchision criteria lnguspe like “men sl thet sy I pearle whe dho not fall into either
m’;ﬁ:‘mﬁﬂ mmb“” e s ot s ey lese ot - 2.69 Demonw_'ate the ability to perform [Expected on Qualification
¥ /N 9 1F1 conduct nesesch, | canduct competently and with due concer for the dignity and welfare of partici ing " oral hygiene & clean d s
i i weeks.
Y e e el oo s oty el s, by . 1. Effectively organizes
pmmmmlualbyh ...u:.m ﬁwumumghﬂmmhn ..p«.mmma.gm i amy madality. written material 2.70 Demonstrate the ability to perform |[Expected on Qualification
YN LI cond fir the digmnity sl wel fre of participeats, by smewing socisl validity inan eye care
Mm,mdnﬁmhgﬂmsnyhﬂmpﬁq-(mm-wﬁh B weeks
Enviromment Arr=ngement i
YN 12 Inle documents, el d drie: frrrs, and any ot & d P der offer fll-in the blank opions e 2 lises sipctuR ittt 2.71 Demonstrate the ability to provide [Expected on Qualification
wemder, persemal pronouns, e hanorifics. care for finger & toe nails
¥IN 13 Intke d i formms, e all other v for sl el 8 weeks
iy o e e sdzsee | 3 gpells properly
¥ N 14,00 intske forms snd during 3 o, s well s s ininterviews, itis 2.72 the ability to wash hair [Expected on Qualification
whakever reme s provided by fhe individue, and that her legel name wi i i ing. eyl or humen whllst patient on bed rest
p— 4. Gears the language to 8 weeks
¥ /N 1500 in prind srasterisl it is s clear st izt dost ook st e bt of pender, gender ientity, or the appropriate level of
pander exgresion. the audisrice 2.73 Demonstrate the ability to offer & |Expected on Qualification
Y/N l6.In . e ety of gendes i = L) remove a bedpan & urinal, & assist
¥/N 17.The iztion hast s all-geen i iridentity, o1 both. patient with use of ¢
¥ /N 18 The ergamiastion chearly displays stimubi thet indicsie 2 commitnent o TGNC-afinmgion, like sfe ickers, o companble sgs. 8 weeks
prmoum pins or stickers, and personsl promoums lisked in employee ¢ il signatires
Behavior Amengement Demonstrate the ability to make an [Expected on Qualification

¥ /N 19, Until someone dhaes gendered promouns wih me, | ke care o use gender neutal bnguspe 2ad promouns for fhem.

VN 0. When sddmssing groups, | e genderneuts: | langusge like “Helly, everyone ™ or “How are you allT” istesd of “Hello, gentlemen,” or
“How are you ladies”™

¥IN 21, When meeting someone new, | share my nisre sl peorel pronouss.

¥ /N 221 doned engge in sy practioe or i that st X i chenge a client’s i ot
i o ex g by e st do ot sl wih e s ey e s g o bish.

e e o vt iy s i o o : Most are self-report puesks

occupied

B weeks

[Expected on Qualification

svailsble for all e bents, regastless of gender —
¥ IN 4. When working with gups, 1meke 2 wide vasiety of potentially reinforcing i ilabke toall fyi el {ated with Expected on Qualification
.m'smd,m.
¥IN s well i s ot son | present, = wi ' engaing in 2 wide B weeks
mayor-ﬁumm o, aotonly ones ypical ted with ific gend —
YN 2. i likepenis” and “vulvainsiead Hlee “boy perts” and “gid perts”, and Expected on Qualification
dnnmmjymwmmmmpmmmﬁmmmmmmhhm fermle, andd
ofer genders 8 weeks

¥ /N 27 When conducting perentor stall treining, | tasch snd model il k of inclusion s ender sffimation.
¥IN 28 Lmses te wciel ikt of my padices =52 proviler elicaos, employer supavicr, and o recher in n ongolng mamer by sking i
g | do Lo be zroe aflianing, snd |imgplement chenges besal on fesdhack.

Expected on Qualification

B weeks




Speaking of Scope of Practice...

Some Current BACB subspecialty areas:
® Behavioral Treatment of ASD and other Developmental
As of January 02, 2024, the number of individuals holding BACB certification are as follows: Disabilities
Organizational Behavior Management (OBM)
Behavior Analysis in Brain Injury Rehab.
Behavioral Gerontology
Clinical Behavior Analysis
Behavioral Pediatrics
Behavioral Sport Psychology
O  And Behavior Analysis in Health and Fitness

RBT

Primary Areas of Professional Emphasis
RET

Sports & Fitness 0.13%

Parent & Caregiver Train
Organizational Behavior Management
Non-University Research 0.02%;
Intelleetual & Developmental Disabili
Higher Eds

Pediatrics 1.20%

Behavior A
Behavioral Gerontology 0.12%

*~Autism Spectrum Disorders 81.84%

Note: Toral % of certificants who responded area of emphasis dara are 05.4% (BCBA/BCBA-D), 96.9% (BCaBA), 96.6% (RET), and 11.2% of those certificants preferred not 1o answer.

1999 2000 2001 2002 2003 2004 2005 2006 2007 2008 2009 2010 2011 2012 2013 2014 2015 2016 2017 2018 2019 2020 2021 2022 2023




NATIONAL SEX
EDUCATION
STANDARDS

CORE CONTENT AND SKILLS, K-12
SECOND EDITION \\




Essential Content and Skills

Consent and Healthy
Relationships (CHR)

Anatomy and Physiology (AP)
Puberty and Adolescent Sexual
Development (PD)

Gender Identity and Expression
(GI)

Sexual Orientation and Identity
(SO)

Sexual Health (SH)

Grade

Interpersonal Violence (1V)




Context for
Sex
Education

Key

rofessional

Content Disposition

Areas

Best
Practice




DOMAIN i#1:
CONTENT FOR SEX EDUCATION

TOPIC 1: Sex education in schools

) DOMAIN #1: CONTENT FOR SEX EDUCATION



How would you rate What is your Do you need
Indicator your CAPABILITYto COMFORT level a refresher
do this? in doing this? in this area?

1.1 - Describe three health High High

(physical,social, and/or emotional) and/
or academic benefits of sex education for
young people.

Moderate Moderate
Low O Low

1.2 - Describe state and/or district laws, High O High
policies and standards that relate to sex Moderate Moderate
education where one teaches. Low Low

) DOMAIN #1: CONTENT FOR SEX EDUCATION



DOMAIN #2:
PROFESSIONAL DISPOSITION

TOPIC 2.1: Values

TOPIC 2.2: Conscious and unconscious bias about
race, ethnicity, and culture

TOPIC 2.3: Disclosure

VQ') DOMAIN #2: PROFESSIONAL DISPOSITION




How would you rate What is your Do you need

Indicator your CAPABILITYto  COMFORT level a refresher
do this? in doing this? in this area?
2.1.4 - Define conscious and unconscious O High O High O Ves
bias and explain how they could influence O Moderate O Moderate O N
one's teaching of sex education. O Low O Low &

VQ') DOMAIN #2: PROFESSIONAL DISPOSITION




V4 DOMAIN #3:
BEST PRACTICES FOR SEX EDUCATION

TOPIC 3.1: Racial and reproductive justice

TOPIC 3.2: Creating an inclusive and affirming
learning environment

TOPIC 3.3: Effective teaching strategies

TOPIC 3.4: Responding to challenging questions

il

) DOMAIN #3: BEST PRACTICES FOR SEX EDUCATION




3.1.3 — Describe three ways power, privilege,
prejudice, discrimination, and stereotypes
related to age, race, ethnicity, sexual |
orientation, gender, gender identity, iModerate
socioeconomic status, immigration status, Low
and/or physical or intellectual ability can
impact sexual health and reproductive justice.

il

) DOMAIN #3: BEST PRACTICES FOR SEX EDUCATION




DOMAIN #4:
KEY CONTENT AREAS

c)

TOPIC 4.1: Healthy relationships

TOPIC 4.2: Consent, interpersonal and sexual
violence

TOPIC 4.3: LGBQ+ identities

TOPIC 4.4: Transgender and gender expansive
identities

TOPIC 4.5: Puberty and adolescent development

TOPIC 4.6: Sexual and reproductive anatomy
and physiology

TOPIC 4.7: Contraception, pregnancy,
and reproduction

TOPIC 4.8: HIV and other sexually transmitted
diseases/infections

) DOMAIN #4: KEY CONTENT AREAS




Core Concepts | Analyzing
Influences INF

BY THE END OF THE 2ND GRADE, STUDENTS SHOULD BE ABLE TO:

Infarmation Al

CONSENT & HEALTHY RELATIONSHIPS

Interpersonal

Decision-Making | Goal Setting
Communication IC | DM

Self-Management
SM

Advocacy ADV

Describe
characteristics of
a friend

Demonstrate how to
communicate personal
boundaries and show
respect for someone

Identify healthy
ways for friends to
express feelings,
bottl)1 ;I)Ihysically and

CHR.2.6C1 else’s personal verbally
boundaries CHR.2.SM1
CHR.2.IC.1

Define bodily Explain why it is

autonomy important to show

and personal respect for different

boundaries kinds of families

CHR.2.0C.2 (e.g., nuclear, single

parent, blended,
intergenerational,
cohabitating, adoptive,
foster, same-gender,
interracial)

CHR.2.IC.2

Define consent
CHR.2.CC.3

Identify different
kinds of families
(e.g., nuclear,
single parent,
blended,
intergenerational,
cohabitating,
adoptive, foster,
same-gender,
interracial)

CHR.2.CC.4




. Standards by Grade Level

GRADES K-2

Core Concepts | Analyzing
cC Influences INF

CONSENT & HEALTHY RELATIONSHIPS

Accessing
Information Al

Interpersonal

Decision-Making | Goal Setting
Communication IC | DM GS

Self-Management | Advocacy ADV

SM

By the end of
the 2nd grade,
students should
be able to:

Describe
characteristics
of a friend

CHR.2.CC.1

Demonstrate how
to communicate
personal boundaries
and show respect
for someone else’s
personal boundaries

CHR.2.IC.1

|dentify healthy
ways for friends to
express feelings,
both physically and
verbally

CHR.2.5M.1

Define bodily
autonomy
and personal
boundaries

CHR.2.CC.2

Explain why it is
important to show
respect for different
kinds of families
(e.g., nuclear, single
parent, blended,
intergenerational,
cohabitating,
adoptive, foster,
same-gender,
interracial)

CHR.2.IC.2

Define consent
CHR.2.CC.3

Identify different
kinds of families
(e.g., nuclear,
single parent,
blended,
intergenerational,
cohabitating,
adoptive, foster,
same-gender,
interracial)

CHR.2.CC.4




Professional

DOMAIN #1: CONTENT FOR SEX EDUCATION
Understanding the positive impact that sex education has on young people can help educators guide their
teaching and maintain enthusiasm. Before taking on classroom instruction, educators also need to understand

the policies that govern sex education in their state and school district.

How would you rate What is your Do you need
Indicator your CAPABILITYto  COMFORT level a refresher
do this? in doing this? in this area?

'DOMAIN #1: CONTENT FOR SEX EDUCATION gty High O Yes
Moderate Moderate O No

Understanding the positive impact that sex education has on young people can help educators guide their Low. Low.

teaching and maintain enthusiasm. Before taking on classroom instruction, educators also need to understand

the policies that govern sex education in their state and school district. High 0 High
Capability Comfort Level Need of Refresher Moderate Moderste

How would you rate What is your Do you need Lob O Low
your CAPABILITY to COMFORT level a refresher
do this? in doing this? in this area?

Indicator

1.1 — Describe three health(physical,social, and/or IONAL DISPOSITION

emotional) and/

or academic benefits of sex education for plore and articulate their beliefs, values, and experiences relevant
young people. sducators need to examine their own personal values, understand

1.2 - Describe stat Slor district 1 : personal boundaries around their self-disclosure.
.2 - Describe state and/or district laws,

policies and standards that relate to sex

education where one teaches.

DOMAIN #2: PROFESSIONAL DISPOSITION

A safe learning environment allows students to exp( alues, and experiences relevant ) aisg
to sex education. To create such an environment, e« n personal values, understand loderate loderate

’ 5 s i \ 9 Low Low
their conscious and unconscious biases, and set persona a : \borative

High ative.org
How would you rate How would you rate How would you rate Moderate
your CAPABILITY to your CAPABILITY to your CAPABILITY to Low

do this? do this? do this?
2.1.1 - Explain the difference between High High
personal and universal values relating to Moderate Moderate
sexuality. Low Low

2.1.2 — Describe how verbal and

Indicator

nonverbal expression of personal values,
and comfort with topics related to sex
education, could impact one's teaching.


https://docs.google.com/spreadsheets/d/1C00qXK3PpahEPuv39JS6rgOsthGxr1hfmCr-YRi0M0M/edit?usp=sharing
https://docs.google.com/spreadsheets/d/1C00qXK3PpahEPuv39JS6rgOsthGxr1hfmCr-YRi0M0M/edit?usp=sharing
https://docs.google.com/spreadsheets/d/1C00qXK3PpahEPuv39JS6rgOsthGxr1hfmCr-YRi0M0M/edit?usp=sharing
https://docs.google.com/spreadsheets/d/1C00qXK3PpahEPuv39JS6rgOsthGxr1hfmCr-YRi0M0M/edit?usp=sharing

How to Use Assessment Findings

DOMAIN #2: PROFESSIONAL DISPOSITION

[ Capabiity [l Comfort Level

2.1.1 - Explainthe 2.1.2- Describe 2.1.3 - Explainthe  2.1.4 — Define 2.2.1 - Define 2.2.2 - Describe 223 -Explain  2.2.4 - Describe  2.3.1 - Describe  2.3.2 — List three 233- 2.3.4 — Explain the 2.3.5 - Explain the
difference between how verbal and importance of conscious and conscious and  three impacts that how an educator's three strategies to  the importance of factors to consider Demonstrate how roles and state- and district
rsonal and nonverbal educators unconscious UNCONSCIoUs conscious and |personal beliefs reduce teachers’ regarding personal  to reduce the responsibilities of mandated
universal values expression of refraining from  bias and explain  bias and explain maintaining josure when impact of a mandated reporting
relating to personal values, shaﬂn? their id conscious professional teaching sex  educalors’ passive reporter. requirements and
sexuality. and comfort with  personal values i Justice inconscious boundaries when education. and/or active procedures.
topics related to ‘when one’s teaching of one’s teaching of personal
implementing sex  sex education. sex education. i i X disclosure on the
education. se) ucal educational
classroom environment.

when teaching sex
education.




DOMAIN #3: BEST PRACTICES FOR SEX EDUCATION

B Capabiity [ Comfort Level




DOMAIN #4: KEY CONTENT AREAS

B Capabiity [ Comfort Level
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Capability Comfort Level Need of Refresher
100! Low [ Moderate [ High 100‘! Low [l Moderate [ High

100% B Yes W No

Domain #1 Domain #2




SUPERVISION OF ONGOING SERVICES

SUPERVISOR RESPONSIBILITIES

Complete

1) The sunarvisor sho

uld be able to state the purpi

E 'rovide high-quality services that resy

i) Create context for clear co

THE ABA SUPERVASION  HANDBOOK

ii) Ensure procedural fidelity§

_lb_) Pevelop

and maintain behavior-analy

A GUIDE TO QUALITY FIELDWORK EXPERIENCE

i) RBT Task List and RBT Ethic

i) BCBA/BCaBA Task List anc

¢) Teach conceptual skills using applied ¢

i) Philosophical underpinnin

ii) Concepts and principles o

d) Develop

problem-solving skills

i) Responding to novel beha'

ii) Addressing questions frors

iii) Maximizing learning opp (i

e) Monitor

and evaluate decision-makin|

i) Professionalism decisions

ii) Ethical decisions

iii) Treatment decisions

m Nodel as

sistance-seeking skills x 4 HELPIN(

i) Identifying problems ' » CERTIFIE

ii) Providing opportunities fc NAVI

SUPER'
iii) Seeking assistance from 4

_l_gl mprove

and maintain beneficial repe

i) Progress monitoring

ii) Opportunities for advancg

h) Model effective supervision practices

i) Professional behaviors

ii) Ethical behaviors

i) Training behaviors HANA JURGENS ~ KARLY CORDOVA  YULEMA CRUZ

uld be able to describe the st

2) The supervisor sho
T -







SUPERVISOR RESPONSIBILITIES

Describe Implement

6) The supervisor should be able to use behavioral skills training to improve supervisee or trainee performance.
a) Deliver clear, succinct, and detailed instructions
i) Describe rationale for why the target skills are to be trained
i) Provide vocal and written descriptions of the target skills
iii) Use clear, concise, and simple instructions when describing the skill
iv) Require active participation from the learner

‘ 940de| the required skills across all relevant contexts

~ i) Incorporate role play, in vivo, and video modeling
i) Use role models peers, and self-modeling
iii) Deliver instructions concurrently with the model
c“ind and create opportunities to rehearse skills
o i) Use in vivo and role play scenarios
ii) Rehearse immediately after the skill is demonstrated
iii) Practice the skill in relevant settings
d) Deliver effective feedback to shape performance
i) Provide contingent, descriptive feedback immediately after skill rehearsal
i) Correct errors using empathy statements and descriptive information on how to improve
iii) Provide vocal, written, modeled, video, and graphic feedback
iv) Deliver feedback individually and to a group
v) Deliver feedback using formal and informal methods
vi) Incorporate self-monitoring
e) Repeat behavioral skills training steps until skill reaches mastery
i) Set a predetermined mastery criterion for the skill
i) Measure procedural fidelity with the skill
iii) Assess application and generalization of skill to new targets, clients, and settings
iv) Schedule follow-up competency checks
Bﬂain across skill areas that are relevant

i) Measurement, data displays, and interpretation

i) Assessment and treatment procedures

iii) Professionalism

g) Describe the detrimental effects of withholding feedback
|i) Poor quality control




Capability Comfort Level Need of Refresher
100! Low [ Moderate [ High 100‘! Low [l Moderate [ High

100% B Yes W No

Domain #1 Domain #2




Foundational
Skills

Score

Task Name

Define and provide examples of positive

reinforcement

Define and provide examples of negative

reinforcement

Define and provide examples of stimulus

Task Name

Task Objective

Question

Example

VISION- BCBA BCaBA, QBA QASP-S

RBT 1.07

1.05 Practicing within scope of
competence

The supervisee only practices ABA
within their scope of competence.

Does the supervisee only practice ABA
within their identified scope of

The supervisee only engages in DTT after having
accessed and documented appropriate study,
training, supervised i Itati

identifies ethical

1. Sup

and/or ¢ from professi c

in DTT. Same goes for feeding, treating severe
beahviors, etc. Otherwise, the supervisee refers or
transitions services to an appropriate qualified
professional.

1.06 Maintaining Competence

The supervisee engages in active
fessi activities.

Does the supervisee actively engage in
fessional activities?

The supervisee actively engages in one or more of
the following activites: reading relevant literature;
) s 3

participating in workshops and other training

opportunities; obtaining additional coursework;

receiving coaching, consultation, supervision, or
ip; and ining and maintaini

code given the

concern and cor
'opportunity.

2. Supervisee sets up meeting and discusses
with the person of interest directly given
the opportunity.

with the person of interest and create
action plan given the opportunity.

4. supervi d X

action plan and ethical concern resolved, or
follow up scheduled, given the opportunity.

1.07 Cultural Responsiveness and
Diversity

The supervisee engages in active
fessional ivities to

Does the supervisee actively engage in
fessi activities to

acquire knowledge and skills related to

acquire knowledge and skills related t

The supervisee evaluates their own biases and
ability to address the needs of individuals with

cultural i and di

culture i and diversity

dit needs/ backg (e.g., age, di
ethnicity, gender expression/identity, immigration
status, marital/relationship status, national origin,
race, religion, sexual orientation, socioeconomic
status). They also evaluate biases of their
supervisees and trainees, as well as their
supervisees’ and trainees’ ability to address the
needs of individuals with diverse
needs/backgrounds.

1.08 Nondiscrimnation

The supervisees refrains from engaging
in discrimination against others.

Does the supervisee refrain from

The supervisee behaves toward others in an

in discrimi against

others?

ble and i ive manner dless of age,

dicahili hnicity, gender ion/identity,

status, I/relati ip status,
national origin, race, religion, sexual orientation,
socioeconomic status, or any other basis
proscribed by law.

1.09 Nonharassment

The supervisee refrains from engaging
in behavior thatis h or hostile

Does the supervisee refrain from
ing in beh thatis h

toward others.

or hostile toward others?

The supervisee refrains from engaging in persistent
attacks toward others as well as persistent criticism
that causes worry and distress. This may include
attacks toward a person's weight, skin color,
demeanor, etc.

The supervisee is aware of their own

Is the supervisee aware of their own

The supervisee maintains awareness of their own

1. Supervisee identifies potential ethical
concern and corresponding code given the
'opportunity.

2. Supervisee sets up meeting and discusses
with the person of interest directly given
the opportunity.

3. Supervisee sets up meeting and discusses
with the person of interest and create
action plan given the opportunity.

4. Supervisee appropriately completes
action plan and ethical concern resolved, or
follow up scheduled, given the opportunity.

3. Supervisee sets up meeting and discusses ‘




RBT / ABAT

ABAT Competency Assessment

ABAT Candidate Name_

RBT® Initial Competency
Assessment: Form

Instructions: For all competency areas, assessors should initial to show they have observed the ABAT
fully demonstrating competency in that area. Additionally, the delivery method in which this
competency was observed should be noted by a check mark.

Applicant Name: Applicant BACB ID # &)

Name of Organization Where Applicant is Employed:

Instructions: Al task items (1-20) must be completed. For tasks where there are multiple assessment type options, £ C L
one of the assessment types listed must be completed. Three of the tasks in the "Skill Acquisition and Behavior Candidate demonstrates CLive with client
:ieduchlcr: sdechon r:;;st bHe dir;nnslraleld :nh a client. Complete this form in its entirety for consideration. understanding of the core CIRole Play/video
ncomplete documents will not be accepted. aspects of ASD through

response to questions or
initiates description related to a

Measurement

Tasks 1-3 Assessment Type specific client or skill
O With a Client
T Continuous Measurement: Implement continuous measurement O Role-Play
(e.g., frequency, duration, latency, IRT). O Interview

Di

Candida acuwlegs they
have read and understand the

inuous Implement O with a Client
2 | measurement procedures (e.g., partial and whole interval, O Role-Play

momentary time sampling). O Interview QABA Code of Ethics; QABA
O With a Client policies and procedures; and
3 | Data and Graphs: Enter data and update graphs. O Role-Play candidate handbook
O Interview Candidate can identify risks to OlLive with client
confidentiality and privacy in ORole Play/video

sment intervention, record keeping,

Tasks 4-5 Initials | Assessment Type Supervision, tele-help, written
- - ) O With a Client matgnals, social media, etc. ina
4 |Pr Conduct | e assessments. 0 Role-Play sgel:lfic casefexample
O With a Client Candidate can identify risks to OLive with client
5 | ABC Data: Collect ABC data. 0O Role-Play professional boundaries in a ORole Play/video

specific case/example

Skill Acquisition and Behavior Reduction
Three of tasks 6-15 must be demonstrated with a client.

Candidate can identify DLive with client
Tasks 6-15 Initials | Assessment Type antecedents, setting events, ORole Play/video
6 Discrete-Trial ing: 1t discrete-trial O with a Client and consequences of a specific
teaching procedures. O Role-Play behavior
7 isti Impl n istic teaching procedures O with a Client Candidate can describe a Oyes
(e.g., incidental teaching). O Role-Play behavior in @ measurable and Ono
8 | Chaining: Implement task analyzed chaining procedures. G wih a Client objective manner
O Role-Play Candidate can identify the MO OlLive with client
9 | Shaping: Implement shaping procedures. £l With a Client in a specific example or OIRole Play/video
0 Role-Play situation




RBT COMPETE
RBTs Guide to Effective Supervision — datdla Sl

RBTs Guide
ROT Competency Tasks 13 e core aspects of ASD through response to questions or ABAT initiates description related to a
1
N RBTs Guide
understand the QABA Code of Ethics; QABA policies and procedures; and candidate
3 Ethics 0
y and privacy in intervention, record keeping, supervision, tele-help, written materials, social |2.08 2.08, 2.10
E5
Tasks 4-5
4 men RBTs Guide
bvents, and consequences of a specific behavior D3
urable and objective manner A6
SKILL ACQUISITIO! .
xample or situation D3
bcondary reinforcer in an example or situation C-33,C-3b
ule of reinforcement C-3¢,C-3d
| behavior (mand, tact, echoic, IV) in a specific example -
RBTs Guide
h existing positive behavior support plan, such as visual supports, FCT, etc. C-1,0-1,03
RBTs Guide
ing with a specific client C-2,C-3
h discrete trial sessions in a structured setting and in the natural environment 4
and prompt fading procedures €93, b
RBTs Guide
h existing BIP as related to functions of behavior
of components an existing BIP (provides reinforcement in timely scheduled manner, ignores b 11,12;
15 Differential Reinforcement: Implement differential reinf D-4,5,6
RBTs Guide
ill acquisition and Behaviors for reduction (duration, frequency) A, A
RBTs Guide
Tasks 16-20
16 unication and skills to work as part of an interdisciplinary team F3
17 b learn and utilize feedback F2
ntinuity of care may be compromised and a need to consult with a supervisor is needed (dual
“ Karly Cordova
.




Matching Skills/Deficits

Target Behaviors
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Science never has
a finish line
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Shane Spiker: STSpikerBehavior@gmail.com

Sarah Campau: sccampau@uark.edu

Karly Cordova: drkarly@khyaba.com
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